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Abstract 
In recent years international mobility programs in higher education levels have received much attention given the benefits that 
participation in these programs brings both to students and staff and to institutions which promote these. This paper presents the 
preliminary results that the board of The University College of Teacher Training in Vitoria-Gasteiz (Spain) have conducted in 
order to look into believes, feelings and obstacles that teacher-to-be students express regarding the participation in international 
mobility. The desired goal in this introductory research is to collect data that could turn out to be useful to the board in the design 
of appropriate and attractive international training offers to the students enrolled in the teacher training studies of the College 
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1. Introduction 
The participation of higher education students in international mobility programs is considered an important and 
remarkable feature of the training offered by The University College of Teacher Training in Vitoria (EHU, 2010a; 
EHU, 2010b) and in recent years this institution is making a considerable effort in order to promote the participation 
of students in international exchange programmes.  
Undoubtedly this concern is linked to the known evidence that points out the benefits that partaking in 
international mobility. Thus, those students who take part in international mobility programs seem to improve their 
self-esteem and self confidence, increase their cultural sensitivity and tend to be more flexible regarding the 
consideration of their own beliefs and habits. Moreover, the higher education institutions that are involved in 
international mobility programs also profit from these experiences, since they offer lecturers and professors a 
wonderful opportunity to develop their sense of professional competence through incorporating an international 
perspective in their programs (Smith, 2008). 
In this regard, the European Union has been actively promoting the participation of university students in 
mobility programs as part of their integration policies for more than two decades. Consequently, the participation in 
international mobility plans of higher education students has been growing not only through Erasmus programs but 
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also thanks to agreements with university places in Latin America and Asia (Altbach & Knight, 2006). 
This paper brings the first findings of this analysis in which psychological variables of students have been related 
to the willingness to participate in international programmes. The main purpose of this study is to gather objective 
data, from the psychological arena, that could be useful to help the board in the designing of new plans to encourage 
student to take part in the international mobility programs. 
2. Objective 
The research presented focuses on the international mobility programs for students at the University College of 
Teacher Training in Vitoria-Gasteiz (EHU, 2010b). The final aim of this research is to collect data to make the 
guidance of the aforementioned programs more accurate in order to achieve in the medium term a significant 
increase of the number of students who wish to take part in ERASMUS or international mobility programs with 
America and Asia. 
Bearing in mind the general purpose explained above, the present research aims to analyse among students of 
The University College of Teacher Training in Vitoria (EHU, 2010b) the psychological constructs that literature 
points out as determinate factors in the rise of the willingness to participate in the international mobility programs, 
in this case, linked to the offer that The Vice-Rectorate for International Relations of the University of the Basque 
Country (EHU, 2010a). 
More specifically the present work is a preliminary attempt to clarify whether any psychological difference could 
be established between those higher education students who are involved in international mobility programs in 
comparison with those who have already expressed the wish to take part in them. 
As previously mentioned, this work tries to contribute evidence that eventually could turn out to be useful for the 
design of future plans in the area of the promotion of mobility programs at The University College of Teacher 
Training in Vitoria-Gasteiz. 
3. Methods 
This pilot study has been conducted among 60 students from The University College of Teacher Training in 
Vitoria. Half of this sample is comprised of those students who are actually involved in mobility programs for the 
next 2011-2012 academic year and the other part of the sample is comprised of those students who have not 
expressed any interest in taking part in these programs. 
All the students interviewed are undergraduates who were registered in the second course of the Teacher Training 
Studies at the abovementioned University College. 
The questionnaires used to conduct the research are detailed below: 
 The Multicultural Personality Questionnaire (henceforth MPQ) has been developed as a specific instrument to 
measure relevant motivational, professional and occupational features of individual that may be related to the 
own adjustment in multicultural environments (Van der Zee & Van Oudenhoven, 2000, 2001, Leone, Van der 
Zee , van Oudenhoven, Perugini & Ercolani, 2005). This questionnaire is a 5 points Likert scale (from "strongly 
disagree" to "completely agree") that resorts to 91 items to evaluate the following 5 dimensions: Cultural 
empathy, Open-mindedness, Emotional stability, Flexibility and Social initiative.  
Studies on the levels of reliability of the subscales of MPQ show scores above 0.7, (Leone eta al., 2005). 
Therefore, MPQ can be characterized as an effective tool to assess intercultural competence (Leong, 2007). 
 The Global-mindedness questionnaire (hereafter GMQ) is a 5-point Likert scale (from "strongly disagree "to 
"completely agree") with 30 items that assesses the personal vision of the world and the interdependence and 
mutual accountability among its members (Hett, 1993). More specifically it evaluates the following five 
components which turn out to be central in featuring the global mindedness of an individual: Responsibility, 
Cultural pluralism, Efficacy, Globalcentrism, and Interconnectedness (Hett, 1993).  
This scale has proved useful in several related works in the study of intercultural competence (Clarke, Flaherty, 
Wright & McMillen, 2009; Smith, 2008, Vassar, 2006) and appears to demonstrate an adequate level of 
reliability among college students (Gillan, 1996). 
 Apart from the aforementioned questionnaires, an open questionnaire was designed in pursuit of demographic 
information (age, sex, education) and specific aspects related to the needs, preferences and willingness that 
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students express with respect to participation in international mobility programs. 
The independent variables from the ac hoc questionnaire are: (a) sex, (b) personal assessment of the international 
mobility programs as an important aspect of teachers-to-be training programs and (c) the willingness expressed to be 
involved in international mobility programs for university students. The dependent variables subscales used come 
from the Global-mindedness scales and Multicultural Personality Questionnaires. 
Data was processed via chi-square tests to study the association between the nominal variables and via a 
nonparametric Kruskal–Wallis H-test (Siegel & Castellan, 1988) for comparison of means. The level of significance 
used in the study was p<0.05, and statistical work was done using the SPSS version 15 software. 
4. Results 
The sample studied is comprised of 59 individuals who were mainly in their second course of the Teacher 
Training studies given by The University College of Teacher Training in Vitoria (The University of The Basque 
Country) in 2010-2011.  
Furthermore, 29 subjects from the sample are female (49.2%) and 28 male (47.5%) had finished the application 
procedure to take part in the international mobility programs for the following academic year.  
Regarding the study of the relationship that sex variable could have with the sub-scales from Multicultural 
Personality Questionnaires and Global-mindedness scales, the significant differences were found in the following 
subscales: Cultural Empathy (Kruskal–Wallis H-test=4.5 [1]; p<0.05), Responsibility (Kruskal–Wallis H-test=9.3 
[1]; p<0.01), Cultural Pluralism (Kruskal–Wallis H-test=7.5 [1]; p<0.01) and Interconnectedness (Kruskal–Wallis 
H-test=5.6 [1]; p<0.05). 
Table 1 presents the statistic descriptors for the different subscales of MPQ and GMP questionnaires comparing 
the differences between males and females when the differences are statistically significant and for the sample as a 
whole in the event of the fact that these differences are not significant. 
Table 1. Descriptors for subscales of MPQ and GMP questionnaires regarding the sex variable. 
Subscales  N Average SD 
Cultural Empathy (MPQ) 
Male 27 3,8 0,5 
Female 30 3,6 0,4 
Openmindedness (MPQ) Total 57 3,5 0,4 
Social Initiative (MPQ) Total 57 3,4 0,3 
Emotional Stability (MPQ) Total 57 3,0 0,4 
Flexibility (MPQ) Total 57 3,7 0,3 
 
Responsibility (GMQ) 
 
Male 28 4,3 0,6 
Female 30 3,7 0,7 
 
Cultural pluralism (GMQ) 
 
Male 28 4,2 0,5 
Female 30 3,8 0,7 
Efficacy (GMQ) Total 58 3,6 0,8 
Global centrism (GMQ) Total 58 3,1 0,5 
 
Interconnectedness (GMQ) 
 
Male 28 3,7 0,5 
Female 30 3,4 0,5 
 
Moreover, Table 2 displays the differences in the aforementioned subscales between those who had decided to 
carry out the procedure and take part in any international mobility programs for the 2011-2012 academic year in 
comparison with those who had not expressed the interest to be involved in these programs. 
Table 2. Descriptors for subscales of MPQ and GMP questionnaires regarding the participation in international mobility programs. 
Subscales  N Average SD 
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Cultural Empathy (MPQ) 
No participant  31 3,6 0,4 
Participant  26 3,8 0,5 
 
Openmindedness (MPQ) 
 
No participant  31 3,3 0,3 
Participant  26 3,6 0,4 
Social Initiative (MPQ) Total 57 3,4 0,3 
Emotional Stability (MPQ) Total 57 3,0 0,4 
Flexibility (MPQ) Total 57 3,7 0,3 
 
Responsibility (GMQ) 
 
No participant  31 3,8 0,8 
Participant  27 4,2 0,6 
 
Cultural pluralism (GMQ) 
 
No participant  31 3,7 0,7 
Participant  27 4,3 0,4 
 
Efficacy (GMQ) 
 
No participant  31 3,4 0,7 
Participant  27 3,8 0,8 
Global centrism (GMQ) Total 58 3,1 0,5 
 
Interconnectedness (GMQ) 
 
No participant  31 3,4 0,5 
Participant  27 3,7 0,5 
 
As previously mentioned, the differences between those who participate in international mobility programs and 
those who do not, have been considered only in the case of statistical differences: Openmindedness (Kruskal–Wallis 
H-test=7 [1]; p<0.01), Responsibility (Kruskal–Wallis H-test=4.5 [1]; p<0.05), Cultural Pluralism (Kruskal–Wallis 
H-test=12 [1]; p<0.01), Efficacy (Kruskal–Wallis H-test=4.3 [1]; p<0.05) and Interconnectedness (Kruskal–Wallis 
H-test=6.2 [1]; p<0.05). 
5. Conclusions 
The work presented in this paper is a preliminary attempt to pave the way for a new research at The University 
College of Teacher Training in Vitoria (The University of The Basque Country –EHU, 2010a, 2011b–) that aims to 
collect evidence regarding the influence that psychological variables could play in the emergence of willingness to 
participate in international mobility programs. The ultimate objective of this project is to start to gather objective 
data in the psychological area that could be used eventually by the College board in order to design mobility 
programs which considers students’ needs and perspectives. 
In this vein, the capacity, on the one hand, to understand other cultures without prejudices and, on the other hand, 
to be more flexible with different cultural backgrounds seem to be characteristic of those who are more inclined 
towards participating in international mobility programs. 
Similarly, the feelings related to the responsibility toward other members of the global community (for example, 
by thinking that conditions for people around the world must be improved) and the tendency to value cultural 
diversity together with the belief that an individual’s involvement can make a difference to the improvement of 
national and international issues, turns out to be more frequent among students who tend to be involved in 
international mobility programs. 
However, it seems to be clear that deeper analysis is necessary, given that the sample studied to develop this 
paper may be insufficient. Moreover the appropriate understanding of the differences found between males and 
females in connection with this issue needs further research.  
Given these considerations this initial study seems to suggest a future development of this research line as a 
means of making international mobility offers more appropriate to the real student’s perspectives and necessities.  
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